


2016 & Beyond (Australian Curriculum)

1 Communicating

Socialising (S)

Informing (I)

Creating (C)

Translating (T)

Reflecting (R)

2 Understanding

Systems of language (SL)

Language variation and change (VC)

The role of language and culture (LC)



How to Assess?
http://www.lls.edu.au/teacherspace/professionallearning/44
http://www.lls.edu.au/teacherspace/professionallearning/44?sectionid=45

http://www.lls.edu.au/teacherspace/professionallearning/44
http://www.lls.edu.au/teacherspace/professionallearning/44?sectionid=45
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Listening (L) 20%
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20%
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Language Awareness (LA) 10%

Intercultural Knowledge (IK) 10%

Current (Aus Curr)

Reading (R) 20%

Writing (W) 20%

Listening (L) 20%

Speaking (S) 20%

Translating (T) 20%







Chinese (Traditional)
墨爾本今晚把一年的雨都下了
走丟的狗狗游著過馬路
路上的車都為了牠停了下來
但在大雨中，紅綠燈一次次閃過
牠卻被身上沉重的絨毛拖在水中
路口的車為牠打了遠光燈
終於看到牠漂到對岸才放心離去
對在車上親眼目睹的我
內心還是感到袖手無策

English (?!)
Melbourne tonight rain a year they have made
Wandered across the street dog swim
Road cars are stopped for it
However, in the rain, traffic lights flashed again and 
again
It was heavy upon fluff but was dragged in the water
Intersection of the car as it hit the high beam
Finally saw it drift away to the other side was assured
Witnessed in my car
Heart still feel do-nothing policy





Three assessment tasks per unit:

• Regular / one-off Quiz(zes)

• Focus on Language as a code

• 45-minute Listening and Reading Test

• VCE Style (Answer in English; Answer in TL)

• Where possible, include relevant questions from the 

Understanding Strand

• Outcomes based on real-life tasks

• Focus on one of Informing / Socialising / Creating

(i.e. Language as a practice)

• Tasks must have a clear audience, contexts, purpose, and 

provide an opportunity for students to be engaged in an 

intercultural experience

• Choose two out of Speaking, Writing or Translating

• A reflection task must be carried out after receiving 

feedback from the teacher (i.e. Reflecting)



Moving between languages and cultures orally and in writing, 

recognising different interpretations and explaining these others.

Translating

Translating/Interpreting Creating bilingual texts



Years 7-8:
Identify challenges in and 
techniques for mediating 

between Chinese and 
English

Years 9-10:
Interpret culture-specific 

concepts

Years 7-8:
Create bilingual information texts for speakers 
of Chinese and English in Australia, recognising 
‘code-switching’ and how specific vocabulary 

and terminology from other learning areas can 
be translated in different settings, such as for 

an expert or beginner audience.

Years 9-10:
Create bilingual texts for a range of audiences, 

contexts and purposes



Years 7-8:
Translate and interpret short texts such as self-

introductions or conversations, noticing and 
explaining aspects that are similar or different in 

Japanese and English versions.

Years 9-10:
Translate familiar social and community texts, such 

as emails, chat room posts, public signs and 
notices, from Japanese into English and vice versa, 
considering the role of culture when transferring 

meaning from one language to another.



Years 7-8:
Create simple bilingual texts and 

resources such as learning support 
materials, menus, brochures, signs, 
digital presentations, displays and 

captions

Years 9-10:
Create print, digital and multimodal 

bilingual resources for the school and 
wider community, such as notices 
and instructions, announcements, 

promotional material and invitation



Years 7-8:
Translate short texts from French to 

English and vice versa, noticing 
which words or phrases translate 

easily and which do not

Years 9-10:
Consider the nature of translating 
and interpreting and the role of 

culture when transferring meaning 
from one language to another

Years 7-8:
Create bilingual texts and resources 
such as learning support materials, 
games or posters, deciding how to 
deal with elements that cannot be 

readily translated.

Years 9-10:
Create bilingual texts such as 

glossaries, footnotes or captions to 
interpret cultural aspects of texts



 “Translating” is under the “Communicating” Strand – is your 

task/setting asking students to use language for communicative 

purposes in interpreting, creating and exchanging meaning? (or is it 

more pedagogical?)

 Have you specified the audiences, contexts and purposes of the 

translation?

 Include Discussion Questions after each piece of translation. Are your 

questions targeting:

o Linguistic challenges that would be faced by students moving 

between languages?

o Culture-specific interpretation of the audience, context, and 

purpose?



 Reading Comprehension  Unit Test

 Isolated questions of LA and IK  Unit Test (but only include 

questions relevant to the content of the texts!)

 Writing from scratch Writing Outcome





1. What are the key linguistic differences and related discussion 

points for the unit? 

a) Compare and contrast English and your language 

carefully and thoroughly.

b) Decide what are some of the key understandings that 

the are important for students to appreciate the 

linguistic differences.

c) List these under the “Understanding” Column of the AC 

Curriculum Planner

2. Based on the points listed above, design texts suitable for 

translating from English to and from your language.

3. Place the texts in a communicative setting by identifying the 

audience, context and purpose.



• Discussion Questions 

are more or less 

black-and-white, 

occasionally 

consequential.

• Translations can have 

more grey areas or 

multiple solutions.

• Discussion Questions weigh more or equal to actual 

Translations.

• Section A (LOTE-English); Section B (Discussion Q)

• Section C (English-LOTE); Section D (Discussion Q)





Unit
1 – Time and 
Timetable

2 – My School 3 – On the Phone

L&R Unit 1 L&R Test Unit 2 L&R Test Unit 3 L&R Test

S “Timetable Q&A” “School Tour”

W “Timetable” “Instant Messaging”

T “School Design” “Courtesy Call”

Semester 1 Exam
Section C – Translating (10 min)
Discussion Questions only
Worth 20% of overall mark





Moving between languages and cultures orally and in writing, 

recognising different interpretations and explaining these others.

Translating

Translating/Interpreting Creating bilingual texts



 “Translating” is under the “Communicating” Strand – is your 

task/setting asking students to use language for communicative 

purposes in interpreting, creating and exchanging meaning? (or is it 

more pedagogical?)

 Have you specified the audiences, contexts and purposes of the 

translation?

 Include Discussion Questions after each piece of translation. Are your 

questions targeting:

o Linguistic challenges that would be faced by students moving 

between languages?

o Culture-specific interpretation of the audience, context, and 

purpose?



• Suggestion 1: Specified mark-by-mark; cater for all 

possibilities (in advance and/or retrospectively)

I want to (1) go (1) to school (1) by bike (1) on Tuesday (1).

火曜日に自転車で学校に 
行きたいです。

行きたいと思います。

• Considerations:

• Suitable for Years 7-8

• Time consuming; never quite predictable

• Feedback would take too long if all possibilities were 

gathered from student data



• Suggestion 2: Specified acceptable range

• Consideration: Suitable for Years 8-9?



• Suggestion 3: Achievement bands on the VCE Translating 

Criteria (Years 9-10)

Criterion 1
Understand and convey the meaning of the passage accurately 
and appropriately (purpose, content, including cultural 
references, idiom, style)

Criterion 2
Interpret and express grammatical aspects of the passage 
accurately (mood, time, number, gender, word order and parts of 
speech)

Criterion 3
Express the passage in fluent English (accuracy, clarity, fluency, 
structure and style)






