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Focus of the webinar

• What, How, and Why of CLIL.

➢ Fundamentals of CLIL pedagogy.

➢ Some practical ways to put key 
concepts of into practice.

➢ Challenges and Successes of doing 
CLIL.

➢ Effectiveness of CLIL in supporting 
students' language learning, 
engagement, and motivation. 



What is CLIL

• What does it stand for?

• Pedagogical approach – teaching 
non-language-based subject through 
the language students are learning.

• Key = Thinking/Cognition



4Cs Framework

The 4Cs Framework for CLIL

(Coyle, 2006 in Coyle, 2007, p. 551)

• Content: subject matter and/or topic that 
drives the organisation and the 
implementation of CLIL programs.

• Communication: system of language as 
well as language as a mean to interact 
with others.

• Cognition: thinking and learning 
processes/skills (e.g., critical thinking, risk-
taking) in making sense of the content 
learning and interaction/language.

• Culture: intercultural understanding such 
as how different learners make sense of 
the learning and interaction based on 
their specific sociocultural background 
and/or based on pedagogy or discipline 
specific classroom conventions 



Language Triptych • Language of learning: Language 
embedded in the content being 
studied, and required to access 
those concepts, knowledge, 
and/or skills 

• Language for learning: Language 
that enables learners to function 
effectively in the classroom with 
other students and the teacher as 
well for managing one’s own 
learning and understanding.

• Language through learning: 
Language that emerges through 
participation in learning activities

The language triptych in CLIL

(Coyle et al., 2010, p. 36)



7 guiding principles of CLIL
1. Content matter is not only about acquiring knowledge and skills, it is about the learner 

creating their own knowledge and understanding and developing skills (personalized 
learning).

2. Content is related to learning and thinking (cognition). To enable the learner to create their 
own interpretation of content, it must be analysed for its linguistic demands.

3. Thinking processes (cognition) need to be analysed for their linguistic demands.

4. Language needs to be learned which is related to the learning context, to learning through 
that language, to reconstructing the content, and to related cognitive processes. This 
language needs to be transparent and accessible.

5. Interaction in the learning context is fundamental to learning. This has implications when 
the learning context operates through the medium of a foreign language.

6. The relationship between cultures and languages is complex. Intercultural awareness is 
fundamental to CLIL.

7. CLIL is embedded in the wider educational context in which it is developed and therefore 
must take into account of contextual variables in order to be effectively realized.

(Coyle, Hood, & Marsh, 2010, p. 42)



Why CLIL?

• Different 

• Authentic

• Relevant

• Using language to learn

• Encouraging students to THINK 

• Challenging

• Facilitating motivation and engagement



Why did I do CLIL
• Japanese and Science 

• Low SES 

• Lower bands of overall academic achievements 
in the outer western suburb

• Encountered various challenges in my Japanese 
classes
➢ Behaviour
➢ Motivation and engagement
➢ Autonomy

• Something needed to be done!!!



How do we start?
Start small!

• CLIL-like lesson(s)

• CLIL lesson(s)

• Short unit of work

Things to do

a) Decide subject area/topic – e.g., 
extension to the topics students 
are doing (you may want to talk 
with subject teachers)

b) Look at the curriculum (Subject 
and Language)

c) Think
➢ Types of activities
➢ Kinds of language required for a 

lesson(s) or unit of work
➢ How to assess



My journey



CLIL-like lessons

• Water Cycle – Year 9
➢ Students knew the content
➢ New vocab and grammar
➢ Cut and paste activity
➢ Pair/small group tasks
➢ Created a water cycle diagram using 

Japanese

Which of the 4Cs are covered?

(Content, Communication, Cognition, Culture)



Preparing for a CLIL program Professional certificate in 
education (CLIL)



Developing Unit Plans 
(5-6 weeks)
• Unit plans
➢ Year 7 - Ecosystem, Environmental 

Issues and Sustainability
➢ Year 8 - Waste, Recycling and 

Sustainability
➢ Year 9/10 - Ecosystem, Climate Change 

and Sustainability

• Process
➢ Curriculum -> Assessments -> Overall 

plan -> Lesson plans -> Resources

• Resources
➢ Pictures, posters, handouts 

(worksheet/vocabulary/phrases), some 
PPT



Unit Plan 
Example

Year 8 - Waste, 
Recycling and 
Sustainability

















Lesson 
Example

Waste 
disposal and 

issues



ふくしゅう

なんですか？

• リサイクル

• ごみ

• コンポスト

• みどりごみ



ふくしゅう

• なんですか???
– ごみを すてます

–アルミニウムは リサイクルできます

– くさは みどりのごみばこに すてます

–たべものは コンポストに なります



ごみの すてかたと もんだい

Content focus (CF):

to identify and explain waste management and associated issues

Language focus (LF):

to use key vocabulary, especially nouns to describe inappropriate 
waste management 



いい ごみのすてかた

ごみをごみばこにすてます

リサイクルを します

コンポストを します

むだを しません

わるい ごみのすてかた

ポイすてを します

リサイクルを しません

コンポストを しません

むだを します



・・・は かんきょうに えいきょうします

ポイすて

リサイクルを しません

コンポストをしません

ごみ



・・・は かんきょうに えいきょうします

むだ ポイすて

リサイクルを しません ポイすて



ごみの すてかたと もんだい

• フローチャートを かいてください



がっこう???
いい ごみのすてかた わるい ごみのすてかた



つぎのクラス－ごみのちょうさ

• がっこうの ごみの ちょうさ

• ８かしょ

• ごみの しゅるい (えいごと にほんご）

• ちょうさの レポート
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CLIL lessons: 
Language and 
Assessment

• Language assessed and 
reported

• Content assessed but not 
reported

• Presentation

• Posters 

• Use of L1 – Learning 
intentions and behavioural 
management



Challenges and Successes

Challenges

• Preparation (6 months)

• Getting students understand what 
CLIL is and its purpose

• Use of Japanese (I needed to really 
think about what I would say)

Successes

• Higher engagement and motivation

• Building confidence in students

• Enjoyment for both students and 
me

• More learning



More Information and Resources



Thank you


